Phonemic Activities




PHONEMIC ACTIVITIES

Articles

Why phonemic awareness is so important: http://www.ldonline.org/article/6254 

	1. 
	Alliteration
	Examples of Tongue Twisters/Alliteration
Brenda's brother broke brittle bottles.
Carla cut cauliflower, carrots, and cucumbers carefully.
Justin's jeep just jumped, joggled, and jiggled.
My mommy makes marvelous, munchy meatballs.
Peter Piper picked a peck of pickled peppers.
She sells seashells by the seashore.
Kitty caught a caterpillar. Timmy caught a turtle by his tiny turtle tail. 



	2. 
	Alliteration
	*Alliteration in Literature

Alliteration is the repetition of the initial sound in two or more words.

Literature that plays with language can be used to help children understand

alliteration. The following books help children focus on words that start with the same sound. Read aloud ABC books. Ask children for other words that start with the same sound as the picture. 

Animalia, by Graeme Base, 1993 (Abrams)

! Have You Ever Seen? By Beau Gardner, 1994 (BGA)

! The Accidental Zucchini: An Unexpected Alphabet, by Max Grover, 1996

(Harcourt Brace)

! Where Is Everybody? By Eve Merriam, 1992 (Simon and Schuster)



	3. 
	Alphabet
	http://pbskids.org/lions/games/abcow2.html - find the missing letter. Letters are in order or not.

	4. 
	Alphabet
	http://www.latticeworksw.com/children-games.htm - Download the game on learning the alphabet

	5. 
	Alphabet
	http://www.learningplanet.com/act/rats/rats1.asp?rats_letters – catch the matching letters

	6. 
	Alphabet
	http://www.starfall.com/n/level-k/index/load.htm?f A site that teaches the alphabet.

	7. 
	Alphabetical order
	http://www.cogcon.com/gamegoo/games/monkey/monkey.html - Put words in the correct order to make sentences. 

	8. 
	Alphabetical order
	http://www.cogcon.com/gamegoo/games/pawpark2/pawpark2.html - Alphabet order

	9. 
	Alphabetical order
	http://www.learningplanet.com/act/abcorder.asp - Alphabet order

	10. 
	Anagrams
	http://www.wordsmith.org/anagram/index.html - type in the word and anagrams come up.  Which ones make sense?

	11. 
	Beginning and ending sounds
	Create sets of index cards (enough for each student to have one index card) with pictures that have the same beginning or ending sound. Each index card should have only one picture on it. The following pictures can be used: 

car – cat

mat – mop

nest – nut

mat – rat

ham – comb

bus – mouse

sun – bone

ball – doll

leg – egg

bell – bear

five – foot

rock – rabbit 

When the index cards are complete, separate them into pairs that have the same beginning sound and pairs that have the same ending sound.

	12. 
	Beginning consonants
	Objectives: vocabulary development; listening comprehension; letter-sound association
Group Size: any
Prep Time: varies
Interest Level: ages 4 to 12
Ability Level: beginning

Gather a stack of twenty-six 4 x 6 or larger index cards, and write a different letter of the alphabet in the upper right hand corner of each.

On each card, draw or paste drawings of three to five pictures which begin with that sound.

Laminate cards and store in box.

For quick review of sounds and vocabulary, pull a card from the file and begin describing the pictures without naming them. After students guess each object, ask them to name the initial sound. You may also allow students to describe objects pictured on cards.

	13. 
	Beginning consonants
	Choose a song your students all know and substitute a consonant sound for the beginning of each word in the song. 

One song that works well is from "I've Been Working on the Railroad: (Yopp, 1992) 

"Fee-Fi-Fiddle-ee-I-Oh"

"Bee-Bi-Biddle-ee-I-Oh"

"Dee-Di-Diddle-ee-I-Oh"

"Hee-Hi-Hiddle-ee-I-Oh"



	14. 
	Beginning sounds
	http://www.bbc.co.uk/schools/laac/words/dg2.shtml -beginning sounds

	15. 
	Beginning sounds
	Have students draw a picture that starts or ends with a given phoneme.

	16. 
	Blending
	It starts with /m/ and ends with –ight, put them together and you’ve got ------- (might).

What word am I saying /d/ /i//sh/ ? (dish)

	17. 
	Blends
	Teaching Phonemic Blending - "I Say It Slowly, You Say It Fast" Game 

Teacher explains that she will say the sounds in a word slowly. 

Children take turns saying it fast. 

Example: Teacher says, "/k/-/a/-/t/

child says, "cat."

Example: Teacher says, "cow - boy"

child says, "cowboy."



	18. 
	Blends
	Lesson Title: Blending Phonemes

Children learn to blend isolated sounds into a word by saying the word fast

Teacher says, "I bet I can fool you. I’m going to stretch out a name. D-oooo-nnnnn-uhhhhh." Teacher claps and says, "Say it fast! Donna! I bet I can fool you again. Aaaaa-nnnnnn-uhhhhhhhhh. Say it fast! Anna!" 

"Let’s do one together. I’ll stretch the name, you wait for me to say 'say it fast,’ then you say it. Ready? Ssssss-c-ooooooo-t. Say it fast! Scott!" Teacher praises students for waiting for the signal. Teacher guides children through several more names.



	19. 
	Compound Words
	Compound Word Segmentation

Syllable segmentation activities are easiest when using compound words. For

this activity you will need pictures representing the two words that make up a

compound word. Ask students to create new words with two of the pictures.

Although they may have fun seeing what kind of silly words they can come up with, encourage them to create real compound words.

	20. 
	CVC combination
	A Song to Teach Phonemic Segmentation 

Listen, listen to my word,
Then tell me all the sound you heard: race
/r/ is one sound
/a/ is two,
/s/ is last in race it's true.
Thanks for listening to my word
And telling all the sounds you heard!



	21. 
	Ending sounds
	Before teaching this lesson, gather several objects with the same beginning or ending sound and put them in a paper bag. Some ideas might be a car and a jar, a nail and a nest, and so on.  Using the bag of objects, pull one object out of the bag. Ask students to identify the object. Ask them what sound they hear at the end of the word. Have students make the sound (e.g., /r/ for car).  Write the letter on white boards, in the air, on the carpet… 

	22. 
	Ending sounds
	Dictate a word aloud and have students "air write" or write on paper the letter they hear at the end of the word.

	23. 
	Endings
	http://www.readwritethink.org/materials/wordbuild/ Build words with endings.

	24. 
	Final phonemes
	Is there a /t/ in cat? hit? hip?

What is the last sound that you hear in hot? hit? pit?

	25. 
	Identification of phoneme positions
	Where do you hear the /t/ in cat? (at the beginning, middle or end?)

	26. 
	Initial Sound
	Initial/Final Sound Change Game

Play a game where students make new/different words by changing the

beginning or ending sounds. Look around the room for words or use your own. (For example, if you are changing all words to begin with /k/, chair would be care, table would become cable. With ending words, pot would become pok, flag would become flak.)



	27. 
	Initial Sound
	Memory Game

Make a memory game out of pictures that begin with sounds with which the

students are familiar. The game should include several sets of two (and only two) pictures that begin with the same sound. (Later, for students with more

experience, you may include any even number of pictures that begin with the same sound. Any of the other pictures beginning with the same sound could be “matches” in this case.) Students play memory. A pair is two words that begin with the same sound--not two identical pictures.



	28. 
	Initial sounds
	Alpha Toss 



Skill: identifying initial sounds; combining sounds to create words
Group Size: 4 to 30
Prep Time: >1 hour
Playing Time: 5-20 minutes
Interest Level: ages 4 to 12
Ability Level: beginning to intermediate

Print each letter of the alphabet on a separate A4 sheet. In the lower right hand corner, assign a point value to each letter. (I use the letter values from Scrabble.) If at all possible, laminate these for prolonged life.

Purchase half a dozen bean bags, or create bean bags by filling old socks with dried beans, sand, etc., then tying them shut.

Place letters in four rows, six in the first, seven in the second, six in the third, and seven in the fourth. Students then stand at an assigned line and toss a bean bag onto the playing area. Beginning students must think of a word beginning with the letter upon which the bean bag landed, then use the word in a sentence. Intermediate students should toss two to three bean bags, think of words that began with all letters, then use all words in one sentence. For more advanced students, you might have them toss all six bean bags, then create a word using as many of the letters as possible. Points are assigned for each letter used.

	29. 
	Initial sounds
	Alphabet "I Spy" 



Objectives: to describe common objects; to increase sensory perception; to verbalize sensory detail
Group Size: 4 to 24
Prep Time: none
Playing Time: 5-15 minutes
Interest Level: ages 3 to 9
Ability Level: beginning

Select an object in the room. Think of its initial sound. Tell students, "I spy something that begins with the letter _______." 

If a student has a guess, he or she should raise his or her hand and wait to be called on.

The first student to guess the correct object selects the next object. (Depending on the class, it might be appropriate to require each student to tell you what his or her object is. First, this practice helps to ensure that the student names the correct letter. Second, it keeps students from being able to "change" their object during play.)

Work with students as they guess. For instance, if a student guesses an incorrect object which starts with the same letter, comment on his or her mastery of the letter's sound. If a student guesses an object that does not start with the prescribed letter, gently point out that the initial sound of the object named is not the same as the letter stated. Ask the child if he or she can guess the letter that the object he or she named starts with. (Give hints as necessary. The goal is both to teach and to prevent any student's developing a sense of failure.)

As students become more proficient in identifying initial consonant sounds, change play to "I spy something that ends with the letter ________." to practice final consonant sounds.

	30. 
	Initial sounds
	Alphabet Big Book 



Objectives: initial sounds; object identification
Group Size: 4 to 24
Prep Time: >15 minutes
Interest Level: ages 3 to 9
Ability Level: beginning

Divide students into groups of four to six students, and supply each group with crayons, blank paper, magazines or catalogs, and scissors. Setting a time limit, allow each group to draw or cut out pictures of as any objects as possible which begin with the letter/sound assigned. During the last three to five minutes, the group should select its favorite items (best drawings, unique pictures, etc.) for inclusion in the class book. 

No group may submit more than one of any item. In other words, one group cannot submit three apples for inclusion on the "A" page; if students within a group cannot agree on a particular selection, then they forfeit the right to submit that object. After all, group work should teach teamwork and compromise. However, you may wish to allow some overlap between the submission of various groups. For instance, it's probably better to allow three cars to appear on the "c" page than to create division among students by showing obvious preference for one group's work. 

Final selections are mounted on letter size or larger paper (as many pages as needed for a given letter), allowing space for students or teacher to neatly print the name of each object which appears. If A4 [or letter size] paper is used, pages may be hole-punched and assembled in a standard two- or three-ring binder. If larger paper is used, holes may be punched at half inch intervals, then "sewn" together with heavy yarn. (This task is best completed by the teacher....)

	31. 
	Initial sounds
	Create-A-Letter 



Objectives: letter-sound association
Group Size: 12 to 30
Prep Time: none
Interest Level: ages 3 to 9
Ability Level: beginning

Divide students into two or more groups, with at least six students in each group. Say a word. Groups must then arrange themselves to create the shape of the letter that represents the word's initial sound. 

Variations of this activity include calling a word and asking students to identify the final consonant sound, the initial or final consonant blend (with larger groups), or the vowel sound, then form it with their bodies. With very young students, you might just name a letter of the alphabet and ask them to create it.

	32. 
	Initial sounds
	Finding things: Initial phonemes

From chapter 7: Initial and final sounds
Objective

To extend children's awareness of initial phonemes by asking them to compare, contrast, and eventually identify the initial sounds of a variety of words.

Materials needed

Picture cards

Activity

This game should be played as an extension of Activity 7B: Different Words, Same Initial Phoneme. [Editor's note: this activity is found in the authors' book]. Spread a few pictures out in the middle of the circle. Then ask the children to find those pictures whose names start with the initial sound on which they have just been working. As each picture is found, the child is to say its name and initial phoneme as before (e.g., f-f-f-f-ish, /f-f-f-f/, fish).

Variations

· As the children become more comfortable with the game, spread out pictures from two different sets, asking the children to identify the name and initial phoneme of each picture and to sort them into two piles accordingly. 

· Pass pictures out to the children; each must identify the initial phoneme of her or his picture and put it in the corresponding pile. This game works well with small groups. 

· Sound-traition: Pass pictures of objects or animals to the children, naming each picture and placing it face down on the table or carpet. Children take turns flipping pairs of pictures right side up and deciding if the initial sounds of the pictures' names are the same. If the initial sounds match, the child selects another pair; otherwise, another child takes a turn. This game works well with small groups. 



	33. 
	Initial sounds
	http://pbskids.org/lions/games/ears2.html - Roll over each letter to hear its sound, or click on the picture to hear the word again.

	34. 
	Initial sounds
	http://pbskids.org/lions/games/pounce2.html - Pounce on the word that matches the first sound

	35. 
	Initial sounds
	http://www.cogcon.com/gamegoo/games/pawpark3/pawpark3.html - match the beginning sounds of words

	36. 
	Initial sounds
	http://www.little-g.com/shockwave/library.html  Alphabet Library Help Checkers the Bear put the books away on the library shelves in alphabetical order

	37. 
	Initial sounds
	Letter in the Sand 



Objectives: letter-sound association
Group Size: any
Prep Time: >5 minutes
Interest Level: ages 3 to 9
Ability Level: beginning

Purchase a disposable aluminum pie pans or a deep paper plates for each student. Fill these with these with approximately one-half inch of sand or salt.

Call a letter or word. Students must write letter (or letter which represents the initial or final sound) in the substance. This is a non-competitive activity that allows students to become more proficient at correctly identifying letters without fear or failure. If students are just beginning to learn the English alphabet, this is a great activity with which to start.

As students progress, you may call words that begin or end with blends or diphthongs. Students would then need to write the blend or diphthong in the substance.

Another variation is to call words that are spelled phonetically and ask students to write the entire word in the substance. For added interest, you might give a small reward--a tiny sticker, an M & M, or a point token to be collected and redeemed for a larger prize--to each student who responds correctly. 

	38. 
	Initial sounds
	Objective

To develop the memory and attentional abilities for thinking about sequences of sounds and the language for discussing them.

Materials needed

Objects that make interesting, distinctive sounds. Some examples follow:

banging on wall/table/lap
blowing
blowing a whistle
blowing nose
clapping
clicking with tongue
closing purse
coloring hard on paper
coughing
crumpling paper
cutting with a knife
cutting with scissors
dropping (various things)
drumming with fingers
eating an apple
folding paper
hammering
hopping
noisy chewing

opening window or drawer
pouring liquid
ringing a bell
rubbing hands together
scratching
sharpening a pencil
slamming a book
smashing crackers
snapping fingers
stamping
stirring with teaspoon
tearing paper
tiptoeing
turning on computer
walking
whistling
writing on board
writing with a pencil

 In this game, the children are challenged first to identify single sounds and then to identify each one of a sequence of sounds. Both will be very important in the language games to come. The children are to cover their eyes with their hands while you make a familiar noise such as closing the door, sneezing, or playing a key on the piano. By listening carefully and without peeking, the children are to try to identify the noise.

Once the children have caught on to the game, make two noises, one after the other. Without peeking, the children are to guess the two sounds in sequence saying, "There were two sounds. First we heard a ____, and then we heard a ____."

After the children have become quite good with pairs of noises, produce a series of more than two for them to identify and report in sequence. Again, complete sentences should be encouraged.

Remember that, to give every child the opportunity to participate mentally in these games, it is important to discourage all children from calling out their answers until they are asked to do so. In addition, both to support full participation and to allow assessment of individual students, it is helpful to switch unpredictably between inviting a response from the whole group and from individual children of your designation.

Note: Because of the importance of the skill exercised through this game, invest special care in noting every child's progress and difficulties. Extra opportunities should be created to work with children who are having trouble with the concept of sequences or in expressing their responses.



	39. 
	Initial sounds
	Objective

To develop the children's ability to attend to differences between what they expect to hear and what they actually hear.

Materials needed

Book of familiar stories or poems

Activity

Invite the children to sit down and close their eyes so that they can concentrate on what they will hear. Then recite or read aloud a familiar story or poem to the children but, once in a while, by changing its words or wording, change its sense to nonsense. The children's challenge is to detect such changes whenever they occur. When they do, encourage them to explain what was wrong. As the game is replayed in more subtle variations across the year, it will also serve usefully to sharpen the children's awareness of the phonology, words, syntax, and semantics of language.

As illustrated in the following list, you can change any text in more or less subtle ways at a number of different levels including phonemes, words, grammar, and meaning. Because of this, the game can be profitably and enjoyable revisited again and again throughout the year. Even so, in initial plays of the game, it is important that the changes result in violations of the sense, meaning, and wording of the text that are relatively obvious. Following are some examples of the "nonsense" that can be created within familiar poems and rhymes:

Song a sing of sixpence 

Reverse words 

Baa baa purple sheep 

Substitute words 

Twinkle, twinkle little car 

Substitute words 

Humpty Dumpty wall on a sat 

Swap word order 

Jack fell down and crown his broke 

Swap word order 

One, two shuckle my boo 

Swap word parts 

I'm a tittle leapot 

Swap word parts 

The eensy weensy spider went up the spouter wat. 

Swap word parts 

One, two, buckle my shoe
Five, six, pick up sticks 

Switch order of events 

Little Miss Muffet, eating a tuffet
Sat on her curds and whey 

Switch order of events 

Goldilocks went inside and knocked on the door. 

Switch order of events 

The first little piggy built himself a house of bricks. 

Switch order of events 

Note: Don't forget to switch unpredictably between asking the whole group or individual children to respond.



	40. 
	Initial sounds
	Sing the song and then substitute the first letter in each verse.

Row, row, row your boat
gently down the stream.
Merrily, merrily, merrily, merrily;
Life is but a dream

Bow, bow, bow your boat
bently bown the beam.
Berrily, berrily, berrily, berrily;
Bife is but a beam.

Sow, sow, sow your soat
sently sown the seam.
Serrily, serrily, serrily, serrily;
Sife is sut a seam.

	41. 
	Initial sounds
	Tell students that they are going to be singing a different version of the song “Mary Had a Little Lamb." today. The song goes as follows:

Who has a word that rhymes with________, rhymes with ________, rhymes with __________; Who has a word that rhymes with __________, Oh Yes! the word is __________.


__(name)____ has ________ which rhymes with _______, rhymes with _______, rhymes with ________. ___(name)__ has _____ which rhymes with _______. ________ and ______ they rhyme!

The song would go like this:

Who has a word that rhymes with cat, rhymes with cat, rhymes with cat, Who has a word that rhymes with cat, Oh Yes! The word is bat.


Jesse has bat which rhymes with cat, rhymes with cat, rhymes with cat, Jesse has bat which rhymes with cat. Cat and bat, they rhyme!



	42. 
	Initial sounds
	The Letter Hunt 



Objective: increase phonemic awareness; correctly identify initial consonant sounds.
Group Size: 4 to 24
Prep Time: > 15 minutes
Playing Time: 5-15 minutes
Interest Level: ages 3 to 12
Ability Level: beginning to intermediate

Materials Needed: collection of flashcards or small objects

Game:  Have students form a circle. Place flashcards or objects outside the circle. Teach the following song to the tune of "The Farmer in the Dell":

We're looking for a/an [name of letter],
We're looking for a/an [name of letter],
[Sing sound of the letter to the tune of "Heigh, ho, the Derry Oh!"]
We're looking for a/an [name of letter].

After each verse, ask a student to find an object or picture beginning with that sound and place it in the center of the circle. Continue until all objects or pictures have been used.

Note: You might also use this song to teach vowel sounds, final consonant sounds, or blends. For added variety, you might give each student a flashcard instead of placing cards or objects outside circle. When a student's sound is sung, he or she steps into the circle. 



	43. 
	Initial Sounds
	Word pairs I: Take a sound away (analysis)

From chapter 7: Initial and final sounds

Objective

To help the children to separate the sounds of words from their meanings.

Activity

By showing the children that if the initial phoneme of a word is removed a totally different word may result, this activity further helps children to separate the sounds of words from their meanings. With the children seated in a circle, explain that sometimes when you take a sound away from a word, you end up with a totally different word.

To give the children an example, say "f-f-f-ear," elongating the initial consonant, and have the children repeat. Then say "ear," and have the children repeat. Ask the children if they can determine which sound has been taken away and repeat the words for them (i.e., f-f-f-f-ear – ear – f-f-f-f-ear – ear).

In this way, the children are challenged to attend to the initial phonemes of words even as they come to realize that the presence or absence of the initial phoneme results in two different words. Across days, gradually work up from the easier initial consonants to harder ones. Sample word lists are provided at the end of the chapter.

Note: Most children can identify the "hidden word" but have a great deal of difficulty in identifying what is taken away. Children may also be inclined to produce rhyming words rather than to focus on initial sounds. With this in mind, take care not to flip back and forth between the activities involving rhyming and initial sounds.

Variations

To help the children notice that the initial sound makes a big difference in the words' meanings, ask them to use each word in a sentence. 

When the children are comfortable with this game, play it with game 7I: Spider's Web. [Editor's note: this activity is found in the authors' book]. 

Call the children to line up by naming their first names without the initial sound (e.g., [J]-onathon). The children have to figure out whose name has been called and what sound is missing. You may want to delete initial blends as a unit until after blends have been introduced in Chapter 8 (e.g., [St]-anley). 



	44. 
	Initial sounds
	Word pairs II: Add a sound (synthesis)

From chapter 7: Initial and final sounds

Objective

To introduce children to the challenge of synthesizing words from their separate phonemes.

Activity

Seat the children in a circle, and begin by explaining that sometimes a new word can be made by adding a sound to a word. As an example, say "ox," and have the children repeat it. Then ask what will happen if they add a new sound to the beginning of the word such as f-f-f-f-f: "f-f-f-f-f…ox, f-f-f-f…ox, f-f-f-f-ox." The children say, "fox!" You should then explain, "We put a new sound on the beginning, and we have a new word!"

Until the children catch on, you should provide solid guidance, asking the children to say the word parts with you in unison (e.g., "ice…m–,–,–,…ice…m-m-m-ice…mice"). Again, it is appropriate to work up gradually, across days, from the easier initial consonants to harder ones and, only after the latter are reasonably well established, to consonant blends (e.g., mile-smile).

Variations

Invite the children to use each word of a pair in a sentence to emphasize the difference in their meanings. 

When the children are good at this, play it with 7I: Spider's Web. [Editor's note: this activity is found in the authors' book]. 



	45. 
	Initial Sounds
	You may use the same sound for each position (beginning, middle, and end) as you begin to work with a new sound and then mix them up as children learn more sounds. 

What's the sound that starts these words:

turtle, time, and teeth?

(Wait for a response from the children - /t/.)

/t/ is the sound that starts these words:

turtle, time, and teeth.

With a /t/, /t/, here and a /t/, /t/, there, 

Here a /t/, there a /t/, everywhere a /t/, /t/. 

/t/ is the sound that starts these words:

turtle, time, and teeth.

What is the sound in the middle of these words

beet and meal and read?

(Wait for a response from the children - /ee/.)

/ee/ is the sound in the middle of these words:

beet and meal and read.

With a /ee/, /ee/, here and a /ee/, /ee/, there, 

Here a /ee/, there a /ee/, everywhere a /ee/, /ee/. 

/ee/ is the sound in the middle of these words:

beet and meal and read.

What's the sound at the end of these words:

bed and seed and mad?

(Wait for a response from the children - /d/.)

/d/ is the sound at the end of these words:

bed and seed and mad.

With a /d/, /d/, here and a /d/, /d/, there, 

Here a /d/, there a /d/, everywhere a /d/, /d/. 

/d/ is the sound at the end of these words:

bed and seed and mad.



	46. 
	Initial sounds


	Lesson Title: Blind Sort
(adapted from Words Their Way Bear, Templeton, Invernizzi, Johnson, 1996)

Children isolate and classify beginning, middle and ending sounds in spoken words.

Teacher says, "Today you are going to listen to some words with two different beginning (or middle, or ending) sounds. If I say a word that starts with the /t/ sound, you say /t/. If I say a word that starts with sound /s/, you say /s/. Listen. I say seal, you say /s/. I say toe, you say /t/."

The teacher says the next word, "sun" the children say "/s/." The teacher says, "tent," the children say, "/t/."

Teacher says word, students state beginning (or ending, or middle) sound.

Teacher calls on individuals and whole group to isolate given sounds. To check for generalization, see if children can isolate sounds other than the sounds practiced in the lesson.

	47. 
	Initial sounds
	Say a word and write a letter on the board.  Give the students two signals – one for if they hear the sound at the beginning of the word, and one if they hear the sound at the end of the word. For example, they could hop on one foot if the sound is at the beginning, or two feet if the sound is at the end.

	48. 
	Initial Sounds
	Initial Sound Identification

Place one letter name on each of several paper cups. Say a word that begins

with the sound of one of those letters on the cups. The student places a chip or token in the cup marked with the letter representing the beginning sound of the stated word (Goldsworthy, 1996).

	49. 
	Initial sounds
	Initial Sound Identification

Place one letter name on each of several paper cups. Say a word that begins

with the sound of one of those letters on the cups. The student places a chip or token in the cup marked with the letter representing the beginning sound of the stated word (Goldsworthy, 1996).



	50. 
	Initial Sounds
	*Initial Sounds in Songs

Play with the language through songs. Select a favorite song and innovate on

the sounds in the lyrics.

! To the tune of Ten Little Indians:

One little, two little, three little bunnies

Four little, five little, six little bunnies

Seven little, eight little, nine little bunnies

Ten little bunnies bounce.

Name a word that starts with a /b/sound (repeat three times)

Tell us your word now:_____________________________

This song can be repeated using any sound by changing the kind of animal and the action. For example, try: dogs-dig, fish-flip, hippos-hop, or tigers-tiptoe.

! To the tune of Mary Wore Her Red Dress:

Mary wore her red dress,

Red dress, red dress,

Mary wore her red dress

All day long.

Use the tune to this song to encourage children to think about beginning

sounds in words. After you sing the new lyrics below, pause at the end to say a word children know, and have them identify the beginning sound they hear. You may wish to begin with words such as red, day, or Mary, or choose words of your own.

Can you say the first sound,

First sound, first sound,

Can you say the first sound 

In this word: ____________

! To the tune of If You’re Happy and You Know It:

If you have a /t/ word share it now

If you have a /t/ word share it now

If you have a/t/ word and you think

It should be heard

If you have a/t/ word share it now

Repeat the song letting children share new words that begin with /t/ or use a

different initial sound for the next verse.

! To the tune of Did You Ever See Lassie?

Did you ever hear a /h/ word,

A /h/ word, a /h/ word

Did you ever hear a /h/ word

That goes like this: ___________?

Repeat with other words until the children get the idea. Let volunteers repeat

the song with a /h/ word of their own. Repeat later using a different sound.

(Adapted from Farr & Strickland (1995), Treasury of Literature, Harcourt Brace)



	51. 
	Initial Sounds
	*Name Game

! Kindergarten children quickly make connections when they notice that their

name starts like a friend’s name. For example, Rudy noticed that

Rebecca’s name sounds like his name at the beginning. Teachable

moments like this can be used to draw children’s attention to words that

are phonemically alike.

! As the classroom teacher is taking attendance, she directs children’s attention

to names that begin with the same sound. Example: “If the beginning of your

name sounds like Rosa, stand up.” (Adapted from Farr & Strickland (1995),

Treasure of Literature, Harcourt Brace.)

! Children can create sentence patterns that use words that begin with the same

initial sounds. Examples:

My name is Anna and I like apples.

My name is Paul and I like puppies.



	52. 
	Initial Sounds
	Introduction of the Letters – Bb, Mm, and Ss

Activating prior knowledge – vocabulary development

Using a teddy bear or bear puppet, introduce Bobby Bear. Bobby loves things that begin with the same sound as his name. He likes to play baseball and badminton. He also buys Beanie Babies. Bobby is planning a party for his friends to share their Beanie Babies. At the party, he is planning to serve bananas and baked beans. Two of Bobby’s guests are Mandy Mouse and Sammy Seal. Although as friends, they enjoy many of the same things that Bobby likes, each has other favorite things that begin with the first letters in their own names. We will learn about some of those later.



	53. 
	Making Words
	http://208.183.128.8/read/wordfun/foxtohen.htm

	54. 
	Phoneme Matching
	Do cookie and cup begin with the same sound? 

Do cup and map ends with the same sound?

	55. 
	Phoneme Matching 
	Which one does not belong? cup, rat, cookie

Which one does not belong? hat, fit, cap

	56. 
	Phonemes
	Lesson Title: Phoneme Segmentation

Children learn to count the number of sounds in words. For example, "Can you count the number of sounds in Bob?"

The teacher chooses a short word. "I wonder how many sounds are in your name, John? I guess we’ll have to chop it up. Hi Yah!" (or any other karate sound to serve as a signal to segment. Use of a puppet is quite effective here for gaining the children’s undivided attention. Donna Leffel suggests making a sock puppet that looks like a ninja with pom pom eyes and wild hair. The ninja opens and closes his red, felt mouth with each sound). Teacher makes chopping motions with hand or puppet and orally breaks apart the word or name.

Teacher asks the children to join in the chopping of the name. "Lets say it together. First we’ll give the Hi Ya signal, then chop the word. Ready?" Children respond in unison "Hi Ya! /j/ /o/ /n/." Teacher asks, "How many sounds?," Children respond, "Three." Teacher praises effort, then chooses another name to model. "Now let’s find out how many sounds are in Kara’s name. /k/ /ar/ /a/ (the er combination is a single sound or phoneme, so it is said /ar/)." Children and teacher break apart Kara’s name in unison and count the sounds. Teacher and children repeat several times with different names.

	57. 
	Phonics
	http://www.alfy.com/games/mind/ - Different phonetic games

	58. 
	Phonics
	http://www.jugband.org/kidstown/index.html - Lots of phonemic activities

	59. 
	Phonics
	http://tiger.towson.edu/~mlackn1/ILAactivities.htm - A page full of different phonics activities

	60. 
	Phonograms
	http://208.183.128.8/read/phonograms.htm - A list of phonograms

	61. 
	Rhyming 
	A good example of a book with a repetitive pattern and interesting language that invites full participation is Pigs in the Mud in the Middle of the Rud (Plourde & Schoenherr, 1997). As different animals get stuck in the mud, different family members try to get them out and the same language pattern is repeated with interesting minor variations. The basic pattern is:
"Pigs in the rud!" Grandma said.
Oh no. Won't do. Gotta shoo. But who?
"I'll shoo. That's who," Brother said.
And he shooed.
And he squealed.
And he rutted.
And he reeled.
But the pigs didn't budge.
Not a tiny little smudge. 

After listening to this book several times while looking at the illustrations, children will want not only to say the rhyming pattern but also to role play the parts of different characters as the story unfolds. 



	62. 
	Rhyming 
	The book Hickory, Dickory, Dock (Muller & Duranceau, 1992) is a good book to read to children as an example of creating new rhymes from familiar patterns. The book begins with the familiar "Hickory, Dickory, Dock" but continues with new verses from there. For example: 

Gigglety, figglety fare,
The goat looked under the chair,
The clock struck two, 
The mouse yelled "Boo!"
Gigglety, figglety fare.
Books such as this one are good for many rereadings and lots of student participation. When children are provided with many book experiences such as these, playing with language and creating rhymes independently will become a natural occurrence in your classroom. 

	63. 
	rhyming
	Another way to create new rhymes from familiar verses that works well with young children is to substitute their names for other characters in the lines. For example, instead of "Brown Bear, Brown Bear, What do you see?" try verses such as "Tyler, Tyler, What do you see? I see a teacher looking at me."

	64. 
	Rhyming
	Ask children riddles that require them to manipulate sounds in their heads. 

What rhymes with pig and starts with /d/?

dig

What rhymes with book and starts with /c/?

cook

What rhymes with sing and starts with /r/?

dig

What rhymes with dog and starts with /fr/?

frog



	65. 
	Rhyming
	Create pictures of matching rhyming words.

Pass out the rhyming word pairs on index cards (from step 2 in Preparation), giving one to each student. Be sure to say the name of the picture aloud so students are clear about the word.
At a given signal, have students walk around the classroom and find their "partner" with the matching rhyming word. Students should sit down with their partners when they have made a match


	66. 
	Rhyming
	Create pictures of matching words.  Use them in this chant.

Down by the bay (echo back) 

Where the watermelons grow (echo back) 

Back to my home (echo back) 

I dare not go! (echo back) 

For if I do (echo back) 

My mother will say (echo back) 

Did you ever see a ___ lying on a ______ Down by the bay! 



	67. 
	Rhyming
	http://teacher.scholastic.com/activities/bll/reggie/index.htm Rhyming Rhino game from Scholastic

	68. 
	Rhyming
	Rhyming Word Sit Down 

Children walk around in a big circle taking one step each time a rhyming word is said by the teacher. 

When the teacher says a word that doesn't rhyme, the children sit down: 

she

tree

flea

spree

key

bee

sea

went



	69. 
	Rhyming
	Rhyming words in songs, poems, and big books 

As you do shared reading with the students, pause at the end of phrases and let the students supply the rhyming words. 

After you have read the poem together ask students to find the rhyming words. 

Generate other words that rhyme with these rhyming words.

	70. 
	Rhyming
	Silly Rhymes Big Book 

Use rimes (roots of word families) and rhyme charts around the classroom to create silly poems with the class. 

Write the one line rhyme with the whole class in big letters on large chart paper (Shared Writing). 

Read aloud several times. 

Use different voices. Have children sound and clap words. 

Have a child illustrate the rhyme. 

Repeat each week for another set of rhymes.

	71. 
	Rhyming
	Snap and Clap Rhymes 

Begin with a simple clap and snap rhythm. 

Get more complex as children move along in rhyming. 

Clap  Clap

Snap  fall

Clap  Clap

Snap  ball

Clap  Clap

Snap  hall

Clap  Clap

Snap  small

A variation is the "I say, You say" game:

I say fat.

You say _____.

I say red.

You say _____.



	72. 
	Rhyming
	Odd Word Out: What word doesn’t belong? (weed, bead, pill, seed)?

	73. 
	Rhyming
	Children are sitting in a circle. The teacher says, "Today we are going to play a game called Silly Willy. It’s like Duck, Duck, Goose, only the person chosen (the goose) has to rhyme the name of the person doing the choosing (the ducker). Listen. I choose Lucy Goosey. (Teacher taps Lucy’s head. Lucy jumps up and chases the teacher around the circle. The teacher sits in Lucy’s place) Now it is Lucy’s turn to choose a friend and rhyme a name."

Lucy chooses a child. The teacher asks, "How can we rhyme Brandon’s name?" Children give suggestions. Teacher decides, "Pandon sounds good. What do you think?" Lucy says, "I choose Brandon Pandon!" and is chased around the circle. Teacher repeats guided rhyming several times.

	74. 
	Rhyming 
	1. Hand out about 3 or 4 pairs of rhyming picture cards. 

2. Each child is to keep his picture a secret until the music starts. 

3. Say, "Stand up if you have a card. When the music starts try to find the matching rhyming picture that someone else is holding." 

4. Children walk around and look for their match. 

5. The first ones to find a match bring it to the teacher. 

6. Time is up when the music ends. New matching cards are given to different students to play a new round of the game. 

	75. 
	Rhyming 
	Present four pictures, one of which is placed inside a square. Name each

picture and have student identify the picture that rhymes with the one inside the

box.



	76. 
	Rhyming 
	Provide the rhyming word

“Say a word that sounds like_____.” The child is to produce a rhyming

word. A nonsense word is acceptable as long as it rhymes.



	77. 
	Rhyming 
	Rhyming Memory

Use pictures of objects that rhyme, e.g., “bat” “cat” to create rhyming

memory games for use in free time and center activities.



	78. 
	Rhyming 
	Rhyming Patterns

Have the student discover the pattern made by rhyming words by using

colored squares to indicate sounds in rhyming CVC words. (Make sure each

square represents one sound not each letter, e.g., /sh/ is one sound but two letters)

Example: cat = red, blue, green

bat = black, blue, green

mat = yellow, blue, green

“We change the color when we hear the sound change. It stays the same when the

sound stays the same. Do you see a pattern in the colored squares?”



	79. 
	Rhyming 
	Rhyming Using Songs

Using songs makes learning rhyming words more fun.

! Sing We Can Rhyme to the tune of Three Blind Mice.

We can rhyme. We can rhyme.

Listen to the words. Listen to the words.

_____ rhymes with______ and ______

_____ rhymes with______ and ______

_____ rhymes with______ and ______

We can rhyme. We can rhyme.

Insert your own words in the spaces above. Students may choose rhyming

words (pictures) that you provide or, later in the year, provide their own

words.



	80. 
	Rhyming 
	*Sing “Down by the Bay” by Raffi. Do this for several days until the

students have developed a familiarity with the words. At this point, it would

be appropriate to introduce the concept of rhyming words. Example: “Listen

to these words – grow, go. Do you hear how these words sound alike at the

end? These are called rhyming words.



	81. 
	Rhyming 
	A-Hunting We Will Go

A-hunting we will go

A-hunting we will go

We’ll catch a fox

And put him in a box

A-hunting we will go

After the rhyme has been learned ask the students to pick out the rhyming

words. Encourage students to think of other animal names that they could use

in their rhymes. Some examples might be frog-log, goat-boat, snake-lake,

whale-pail, bear-chair. For each new suggestion, create a new verse:

We’ll catch a whale

And put him up for sale

We’ll catch a bear

And put him in a chair



	82. 
	Rhyming 
	Sing “I Know an Old Lady Who Swallowed a Fly.” After the song has

been learned, have the students pick out the rhyming words. Ask the to think

of other words that rhyme with the pairs. Example: “Fly and cry – do you

know any other words that rhyme with fly and cry?”



	83. 
	Rhyming 
	In this game, the teacher sings and uses the students' names to complete the

rhyme.

Willaby Wallaby Wusan,

An elephant sat on Susan

Willaby Wallaby Wark

An elephant sat on Mark

As students catch on to the rhyming pattern, they can generate the rhyme

using other names. 

	84. 
	Rhyming 
	Squirrel in A Tree

This game is the old favorite ‘run and capture’ with a new twist. One child

is “it” and wears a picture of a fox. His job is to catch a squirrel who is not in its

tree. The rest of the students are divided into two groups. Half are trees and are given pictures of things that rhyme with another picture that is worn by the other half of the group, the squirrels. The trees are stationary in various parts of the room and the squirrels must find their matching tree before the fox catches them. The leader starts the game by saying, “The fox is coming, you should go to your tree.” The squirrels begin to run. Then the leader says, “The fox is here!”, and the fox runs to catch any squirrel not in a tree. If he catches one, that squirrel is the fox for the next game. Trees become squirrels and vice-versa and the game is played again. 

	85. 
	Sentence Segmentation
	Write sentences on chart paper or sentence strips and cut apart into words.

Give each group of words to a student or group of students and have them

arrange the words into a sentence. They may then place them in a chart stand and

share with the class what their sentence says. At that point, ask how many words

they have in their sentence. (This can be done in conjunction with a lesson on

function of words [describing or naming] or using compound, spelling words or

other related words being used in the curriculum.)



	86. 
	Sound Blending
	Say the sounds of a word in slow motion like this: /m/-/a/-/n/. Then put the

sounds together fast and say man. Now have students listen to you slowly say the sounds of a word and have them put all the sounds together to say the

word. Present simple consonant-vowel-consonant (CVC) words, then progress to words that have a consonant digraph (sh, ch, wh, or th) at the

beginning. Next present VC, CCVC and CVCC.


	87. 
	Sound Blending
	Sound Blending

Say the sounds of a word in slow motion like this: /m/-/a/-/n/. Then put the

sounds together fast and say man. Now have students listen to you slowly say the sounds of a word and have them put all the sounds together to say the

word. Present simple consonant-vowel-consonant (CVC) words, then

progress to words that have a consonant digraph (sh, ch, wh, or th) at the

beginning. Next present VC, CCVC and CVCC.

! Blending continuous sounds

Give students three sounds and ask them to put them together-- /th/, uh, /m/.

(thththth uhuhuhuhuhuhuh mmmmmm = thumb.) Use the continuant sounds:

/m/, /n/, /s/, /f/, /sh/, /th/, /r/, /h/, /l/, and /w/ as initial sounds.

! Blend non-continuous sounds

Non-continuous sounds cause the mouth to stop in order to produce the

sound. /p/, /b/, /t/, /d/, /k/, and /g/ are non-continuous sounds. Ask the student

to say ‘/k/-/a/-/t/’. Then ask the student to say the word. This activity can be

done with students while standing in line by using their names.


	88. 
	Sound Blending
	Use objects in the room

Say the sounds for the name of the object in a segmented fashion. Ask the

students to identify the object (e.g., /f/-/l/-/a/-/g/ would be the flag). Make sure

you put enough space between the sounds so the students have to do the

auditory processing to put it together.


	89. 
	Sound Blending
	Use letters

As students become more proficient at the activity above, place cards with

letters on them on a table. As you slowly say the sounds of a word, the students pick out the letters that corresponds to that sounds. Make sure you

are sounding out simple CVC words or CCVC words for this connecting with graphemes activity (e.g., ‘/b/-/a/-/g/’ and ‘/f/-/l/-/a/-/g/’).


	90. 
	Sound Blending
	Across the curriculum

The teacher tells the class that she is thinking of an animal, an insect, a dessert, or any category of instructional theme. For example, “I’m thinking of an insect. The insect is an /a/ /n/ /t/.” The children would then blend the sounds together and say the word “ant.” Short sessions (5-7 minutes) that encourage phonemic segmentation and blending can be incorporated throughout the day several times a week. As children begin to understand the game, they give clues and articulate the sounds for the teacher and their classmates to blend.



	91. 
	Sound Blending
	A variation is to place several animal pictures in a row in front of the children, articulate the word in a segmented fashion, and allow the students to pick the picture that matches the word and say it.



	92. 
	Sound Blending
	Songs can also be used for blending activities.

! To the tune of “If You’re Happy and You Know It , Clap Your Hands.”

If you think you know this word, shout it out!

If you think you know this word, shout it out!

If you think you know this word,

Then tell me what you’ve heard,

If you think you know this word, shout it out!

The teacher says a segmented word such as /k/ /a/ /t/ and students respond by

saying the blended word “cat.” Eventually, individual children will be able to

contribute the segmented sounds for their peers to blend. (Yopp, M., 1992)



	93. 
	Sound Blending
	The Bear Went Over the Mountain

The bear went over the mountain,

The bear went over the mountain,

The bear went over the mountain,

To see what he could see.

To see what he could see,

To see what he could see,

The bear went over the mountain,

To see what he could see.

Sing the first four lines of the song with the children. Then say the name of

something the bear might see, isolating the sounds in the word. For example,

The bear could see a /h/ /ou/ /s/.



	94. 
	Sound Blending
	You will need the following picture cards for this activity: cat, cow, dog, duck, goat, horse, lamb, and pig. Hide the farm animal pictures inside a bag. Then explain that you will sing a verse of “Old MacDonald Had a Farm,” but you will say an animal name in a special way. Ask children to guess what animal name you are saying by blending the separate sounds together.

Old MacDonald had a farm

E-I-E-I-O

And on that farm he had a /d/ /u/ /k/…

Pause for children to blend the sounds, repeating them again, if necessary.

When someone says duck, have him or her come up and find the duck picture in the bag and show it to the group. Children may wish to continue singing the song about a duck, then repeat the blending activity with other animal names.

(Adapted from Farr & Strickland (1995), Treasury of Literature, Vol. II, Harcourt Brace.)



	95. 
	Sound Blending
	Robot Talk

Say this little rhyme (talk like a robot) and have the students respond.

Encourage them to say the rhyme in ‘robot talk” and then blend the final word

to answer the robot’s question.

I am a robot

Can you help me?

Can you tell me

Who (what) I see?

I see /j/ /a/ /n/ (Jan)

(Adapted from Yopp and Troyer (1992) as cited in Goldsworthy (1996)



	96. 
	Sound deletion
	Phoneme Deletion - asking a student to identify and omit a specific sound

from a string of unrelated sounds, nonsense words, or real words

Examples:

Phoneme deletion: What word would be left if /p/ were taken away from

‘pat’?

Deleted phoneme: What sound do you hear in ‘fear’ that is missing in ‘ear’?



	97. 
	Sound deletion
	Laminate 5-6 different colored sheets of construction paper and cut them into

squares. (Make 1-2” squares for individual work at a table and 3-4” squares with

magnetic strips on the back for use on the chalkboard with the whole class.) Begin

by saying a string of unrelated sounds (for example /t/, /k/, /m/). Place a different

color square on the board as you say each sound. Then, repeat the string of sounds

but leave off one sound. Have a student come to the board and remove the square

that represents the sound deleted. This begins skill development in deletion. After students are familiar with this concept, progress to simple CVC words which may be used in conjunction with a rhyming or word family unit. (for example Three different colored squares represent /f-i-sh/. Remember that consonant digraphs (th, sh, ch, wh) make only one sound and are, therefore, represented by only one colored card. Take away the “f” card and ask the children to say what remains (- ish). Eventually, the activity is completed without colored cards. More difficult versions of this activity involve asking the student to first delete the final sound in the word and then to delete one sound in an initial blend. Finally, the student is asked to delete one sound in a final blend.


	98. 
	Sound deletion
	Deletion using minimal pairs

Place pairs of pictures that are named such that the second word differs from the first word by simple omission of that word’s first consonant sound, (e.g., train/rain, block/lock, sleep/leap). This is a complex skill due to the imbedding of the sound phonemes and requires more advanced auditory perceptual skills.


	99. 
	Sound isolations
	A Song That Teaches Sound Isolation is Old Mac Donald Had a Farm (Yopp, 1992) 

In this song, children are asked to tell what sounds they hear at the beginning, middle, or end of words. 



	100. 
	Sound letter recognition
	Rubber Band Stretch 

Teacher models with a large rubber band how to stretch out a word as the word is said. /mmmmmmmm-/aaaaaaaaaaaa-/nnnnnnnnn/ 

Teacher models with stretched out band how to bring rubber band back to original length and says the word fast: /man/. 

Children pretend to stretch rubber bands as they say the sounds in different words.



	101. 
	Sound letter recognition
	Sound Boxes 

After children can do "rubber band stretch," teacher shows students how to make sound boxes on their papers or lap boards. 

They learn to say a word, stretching it out, and then slide a marker into each box as they hear each sound or phoneme.



	102. 
	Sound letter recognition
	Stretchy Names 

Children and teacher clap and say a verse for each child in class: 
CHRISTOPHER, CHRISTOPHER, HOW DO YOU DO? WHO'S THAT FRIEND RIGHT NEXT TO YOU? 

Children and teacher say the next child's name very slowly, stretching palms far apart as the word is stretched; RRRR-eeeee-bbbb-eee-ckckckck-aaa. 

Clap once quickly and say name fast: "Rebecca." 



	103. 
	Sound letter recognition
	Troll talk II: Phonemes

From chapter 8: Phonemes
Objective

To reinforce students' ability to synthesize words from their separate phonemes.

Activity

This activity in analogous to that presented in 6E: Troll Talk I: Syllables, [Editor's note: this activity is found in the authors' book] except that the troll describes his treats phoneme by phoneme instead of syllable by syllable. Everyone sits in a circle, and the teacher tells a tale:

Once upon a time, there was a kind, little troll who loved to give people presents. The only catch was that the troll always wanted people to know what their present was before giving it to them. The problem was that the little troll had a very strange way of talking. If he was going to tell a child that the present was a bike, he would say "b–i–k." Not until the child has guessed what the present was would he be completely happy. Now I will pretend to be the troll. I will name a surprise for one of you. When you figure out what it is, it will be your turn. 

Choose one child and pronounce the name of the present, phoneme by phoneme. When the child guesses the word, she or he is to name a present for somebody else. Work up from short (two- and three-sound) words to longer ones as the children become more adept at hearing the sounds. It is best to limit the game to only four or five children on any given day or it becomes a bit long. Examples of gifts include the following:
ape
bean
book
bow
bread
brick
broom 

cheese
desk
dog
dress
eel
glass
ice 

moose
pan
pea
pen
phone
shoe
skate 

soap
stool
stump
tie
train
truck 

Note: If the students are not familiar with trolls, then substitute another person or creature from folklore such as a leprechaun, unicorn, or elf.
Variation

· Each child gets from one to three "secret" pictures. They may now give the things in the pictures as "presents," one thing at a time, to another child by sounding out the word. The child who receives the present has to guess what it is before she or he can have the picture. 



	104. 
	Sound letter recognition
	Two-sound words

From chapter 8: Phonemes
Objective

To introduce the children to the challenges of analyzing words into phonemes and of synthesizing words from phonemes.

Materials needed

· Blocks 

· Two-phoneme word cards 

Activity

These two-sound games serve to introduce the procedure and logic of the more difficult phonemic analysis and synthesis activities that follow. In addition, two-sound words provide an unfettered medium for giving children practice with the sounds of the various phonemes, both in isolation and as blended together in phonologically minimal words.

In view of this, it is more helpful to revisit them as needed by individuals or by the group than to dwell too long in any given session. Because of their foundational importance, however, it is critical that every child grasp this concept before moving on to the more advanced activities.

On the first day, it is sufficient to do analysis only. On subsequent days, begin with analysis and shift to synthesis. Similarly, for the first few days, it is wise to separate play with initial consonant words from play with final consonant words for clarity. Once the children have caught on, the two types of words could be freely intermixed. Finally, because the short vowels are so much more variable and less distinctive in both sound and articulation, their introduction should be deferred until the children are reasonably comfortable with long-vowel words.

Again, to clarify the children's image of the phonemes and to support their ability to distinguish them one from another, it is valuable to ask them to feel how their mouths change position with each sound or to look at their mouths in a mirror while saying the words. In addition, as in all of the phonemic awareness activities, it is important to ensure that the students are familiar with each word used in these exercises. If you suspect that any of your students are not, it is wise to review the word's meaning and usage.

Note: To play these games, each of the children should have two blocks. In addition, you should have two blocks of your own and a set of pictures of two-phoneme words. Also, before beginning, it is important to have read the introduction to this chapter.

The analysis game

A child picks a card and names what it depicts. For this example, let us assume that the child chooses a picture of a hair bow. You would repeat the word, but slowly and with a clear pause (about a half-second interval) between its two phonemes (e.g., "b…ō"). Then all the children should repeat the word in this same manner, "b…ō…." To show that the word bow consists of two separate sounds, the teacher now places blocks in two different colors underneath the picture as she enunciates the sound represented by each.

The children then repeat the word sound by sound while representing the sounds of the word, left to right, with their own blocks. The children should repeat the sounds while pointing to the respective blocks and then the word, pausing slightly less between phonemes with each repetition. (e.g., "b…ō…, bow, b…ō…, bow, b…ō, bow, b-ō…bow").

The synthesis game

This game is just the reverse of the analysis game and likewise requires that you model the procedure before turning it over to the children. Choose a picture and place it face down so the children cannot see it. Then name the picture, phoneme by phoneme (e.g., "b…ō"), while placing the blocks beneath the picture. While pointing to their own blocks, the children must repeat the phonemes over and over and faster and faster as they did in the analysis game. When they believe they know the identity of the picture they should raise their hands. The teacher may then ask the group or any individual to name the picture. After resolving any disagreements, the picture is held up for all to see.

After modeling several words in this way, pass the challenge to the children. For each new picture, help them agree on its name and give them time to analyze it on their own. To gain a good sense of who is and is not catching on, ask one or more individuals to share his or her solution to each word. Then the whole group should repeat the solution together, voicing the separate phonemes of the word as they point to their corresponding blocks.

Variations

· Extend the exercise to unpictured words. At the outset of each analysis challenge, be sure to use each word in a sentence for the sake of clarity (e.g., "Chew. Please chew your food before you swallow it. Chew.") Similarly, ask the children to use each word in a sentence as part of the wrap-up of each synthesis challenge. 

· Later, this game can be used to teach the alphabetic principle by replacing the colored block with letter tokens. If you choose to do so, however, bear in mind that to convey the essential logic of the alphabetic principle, it is best that all words include one letter for each sound, left to right. With this in mind, avoid words with silent letters or digraphs. Use only short vowel words, and, among those, only those that are spelled with two letters (e.g., in and am are fine, but not edge or itch). 

Note: All of the words in the following lists consist of only two phonemes. Nevertheless, due to the vagaries of English, the spellings of many involve more than two letters. For this reason, showing the words' spellings will only confuse the issue for now. The following are examples of two-sound words with initial consonants and long vowels:
day
hay
jay
may
pay
ray
say
way 

bee
fee
gee
he
knee
me
pea
see
she
tea
we 

bye
die
guy
hi
lie
my
pie
rye
sigh
tie
why 

bow /bō/
doe
go
hoe
low
mow
no
row /rō/
sew /sō/
show
toe 
boo
chew
coo
do
goo
moo
shoe
two
who
you
zoo 

The following are examples of two-sound words with final consonant sounds and long vowels:
ace
ache
age
aid
ail
aim
ape
eight 

each
ease
eat
eel 

ice 

oak
oat
own

The following are examples of two-sound words with final consonant sounds and short vowels:
add
am
an
as
ash
at 

edge
Ed 

ick
if
ill
in
is
it
itch 



	105. 
	Sound Manipulation
	Simple sound tracking

Say three to five sounds (e.g., /p/, /b/, /b/, /k/). Using the square grid on the next page, the student is to show how many sounds are the same, are different, and the sequence of the given sounds. The example sequence might be shown by four squares: green, red, red, blue. The actual color does not matter, as long as the representation of color is the same for sounds that are the same and different for those sounds that are different, that they represent the right number, and that the sequence of sounds given is correct.

	106. 
	Sound Manipulation
	Addition of sound(s)

Start with one sound on the table, (represented by a block, a unifix cube, a colored square). Say, “Show me /e/.” Introduce addition of sounds by saying, “If that says /e/, show me /be/.” The child should place a different colored manipulative in front of the sound already on the table. It could be added at the end, in which case you would say, “If that says /e/, show me /eb.”

	107. 
	Sound Manipulation
	Omission of sound(s)

When there are at least tow sounds on the table. You may delete or omit sound by saying, “If that says /eb/, show me /b/.” The student should remove the first manipulative, the one that represents /e/.

	108. 
	Sound Manipulation
	Substitution of sound(s)

The student has several blocks on the table representing /bup/. You may substitute a sound by saying, “If that says /bup/, show me /bap/.” The student must determine that the sound that changed was the one in the middle, take away that manipulative, and replace it with a different color.

	109. 
	Sound Manipulation
	Rotation of sound(s)

The blocks on the table represent /sep/. You ask the student to you /esp/. The

student must determine that the first and second sounds changed places and rotate the two manipulative representing those sounds.

Phoneme Blending - asking the student to put a segmented word back

together by “stretching” the sounds together or asking the student to

mentally rejoin the phonemes


	110. 
	Sound Patterns
	Sound Patterns

Present four words orally to students. Pictures may or may not accompany

orally presented words. When pictures are used, a grid serves as a reference

whereby one picture is placed in the first square and the other three pictures are lined up next to it. Ask, “Which picture(s) begins with _________ ( for

kindergarten), ends with _________ (for first grade) or has the same middle

sound ________ (for first or second grade) as the one in the square?” When not using pictures say, “I’m going to say three words. Which one has the same beginning sound as car? Cow, sister, tree.” (If a child has difficulty with auditory/sequential memory, using the pictures will provide the additional visual cue.)



	111. 
	Sound Substitution
	Simple Substitution with Colored Squares

Similar to the activity described under phoneme deletion, colored squares are used

to represent a sequence of sounds. Repeat the sound sequence but change one of

the sounds. The progression from easy to difficult follows the sequence of initial

sound, final sound, medial sound. Because the square represents the sound rather

than the actual spelling, this type of activity is appropriate in lessons addressing

short vowels in simple CVC words (bat-bet-bit-but), and in lessons contrasting

long vowel words.



	112. 
	Sound Substitution
	You can also have the student delete a phoneme from a spoken word. This is

more difficult and can be used to delete initial sounds, ending sounds, and

sometimes medial sounds or syllables. Here is an example:

! “Can you say ‘bag’ without /b/?”

! “Can you say ‘bat’ without /t/?”

! “Can you say ‘baseball’ without ‘base’?”

! “Can you say ‘brought’ without /r/?”

As you can see there are varying levels of difficulty within these tasks.



	113. 
	Spelling
	http://atschool.eduweb.co.uk/toftwood/lcwc.html - Spell numbers, colors, days, months, a_e, o_e, i_e, u_e, wa, ee, ea, aw, au, ou, ow, er, or, ir, igh, oi, _oy words

	114. 
	Spelling
	http://pbskids.org/lions/games/lookout2.html - make small words with letters from the big words 

	115. 
	Spelling
	http://teacher.scholastic.com/activities/bll/leo/index.htm - Leo loves to spell game

	116. 
	Spelling
	http://www.cogcon.com/gamegoo/games/alien/ash.html -(letter bugs)  Identify letters that create words.

	117. 
	Spelling – Word Families
	Have children create their own Word family Books.

	118. 
	Syllable
	Syllable Clap 

Talk with children about why knowing about syllables can help them when they read and write. 

Ask them to clap with you as you say these words:

sunshine

vacation

delicious

dinner

astronaut

alphabet

communication

calendar

school

wonderful

merry-go-round

television



	119. 
	Syllable
	Syllable Count 

Have children clap for each syllable you say. 

Begin with two or three syllable words and build up to longer words with more syllables: 

airplane

air

plane

2 

table

ta

ble

2 

porcupine

por

cu

pine 

3 

communication

com

mun

i

cation 5



	120. 
	SYLLABLE AWARENESS
	- the ability to hear parts or segments of

phonemes that comprise the rhythm of the word

Explicit syllable segmentation is easier than phonemic segmentation; sounds do not occur in isolation in words but rather are “co-articulated,” meaning that the acoustic properties of one sound influence how the surrounding phonemes in the words will sound. Teaching a student to segment words by syllables is a relatively easy task for most students and it provides an opportunity for students to practice dividing the whole into its parts as a precursor to more difficult phonemic segmentation of word tasks.

	121. 
	Syllables
	Clapping names

From chapter 6: Awareness of syllables
Objective

To introduce the children to the nature of syllables by leading them to clap and count the syllables in their own names.

Activity

When you first introduce this activity, model it by using several names of contrasting lengths. Pronounce the first name of one of the children in the classroom syllable by syllable while clapping it out before inviting the children to say and clap the name along with you. After each name has been clapped, ask "How many syllables did you hear?"

Once children have caught on, ask each child to clap and count the syllables in his or her own name. Don't forget last names, too! It is easy to continue clapping other words and to count the syllables in each. If a name has many syllables, you may need to let children count the syllables as they are clapping.

Variations

· Ask the children to clap and count the syllables of their first and last names together. 

· After determining the number of syllables in a name, ask the children to hold two fingers horizontally under their chins, so they can feel the chin drop for each syllable. To maximize this effect, encourage the children to elongate or stretch each syllable. 

· As follows, this activity can be done to a rhythmic chant, such as "Bippity, Bippity Bumble Bee": 

Bippity, bippity bumble bee, Tell me what your name should be.
(Point to a child; that child responds by giving his name. Class repeats name out loud. Continue with one of the following:)

· "Clap it!" (Children repeat name, enunciating and clapping to each syllable.) 

· "Whisper it!" (Children whisper each syllable while clapping.) 

· "Silent!" (Children repeat name, silently enunciating syllables with mouth movement.) 



	122. 
	Syllables
	How many (words/syllables/sounds) do you hear in this (word/sentence)? Can you clap the sounds? (Use of Elkonen Boxes)

	123. 
	Syllables
	Syllable Search

Have students find things around the room with a certain number of syllables

(for example, two-syllable words like window, pencil, teacher, etc.). Check to see if the child has chosen a word with the correct number of syllables by clapping the syllables or putting a magnetic shape on the board to represent each syllable.



	124. 
	Syllables
	Syllable Categories

Place a number of objects on the table. Identify how many syllables are in the

word that names each object. Categorize the objects by the number of syllables.

	125. 
	Syllables
	Count Syllables

Spontaneously, in the middle of a lesson, stop and ask how many syllables comprise a word. A student who has serious phonological awareness difficultiesmay need manipulatives to provide a visual “handle.” This practice with manipulatives serves as a precursor for the more difficult task of phoneme manipulation.

	126. 
	Syllables
	Syllable Response Cards

Print the number “1” on one side of an index card, “2” on the other side. Print

“3” and “4” on a second card. As the teacher pronounces multi-syllabic words,

students hold up a number indicating how many syllables they hear.



	127. 
	Syllables
	Syllables with Manipulatives

Using blocks, pennies or plastic chips students indicate the number of syllables

they hear in a word. Or using square grids students listen for a word and points to

the number of squares, placing one chip or block on the table for each syllable

heard.

	128. 
	Syllables
	Syllable Identification

Ask students whether a given syllable is in a certain word. (e.g., Is dog in

doghouse?)

	129. 
	Syllables
	Syllable Addition

Ask students to add prefix or suffix to a given word (e.g., add ing to the end

of run). Increasing the complexity of the words (e.g., photo, photograph,

photographer, photography, photographic” can facilitate phonological maturity).

	130. 
	Syllables
	Substitution of Syllables

Ask students to replace part of a word. (e.g., housefly “Now say ‘boat’ instead

of fly” --houseboat).

	131. 
	Syllables
	Rotating Syllables in Compound Words

Ask students to reverse the two parts of a word (e.g., “mailbox” becomes

“boxmail”).

	132. 
	Vocabulary
	http://fen.com/studentactivities/PlanetZug/PlanetZug.html - great vocabulary game similar to "Who Wants To Be A Millionare" 

	133. 
	Vowels
	http://www.tampareads.com/realaudio/vowelsnds/voweltest.htm - Uses audio when you CLICK VOWEL LETTER COMBINATIONS TO HEAR THEIR SOUND



	134. 
	Vowels
	The Vowel Song (to the tune of "B-I-N-G-O") 



The vowels of the alphabet, I know them all by name, oh!
A-E-I-O-U
A-E-I-O-U
A-E-I-O-U
I know them all by name, oh!

The vowels of the alphabet, I know them all by name, oh!
[clap]-E-I-O-U
[clap]-E-I-O-U
[clap]-E-I-O-U
I know them all by name, oh!

The vowels of the alphabet, I know them all by name, oh!
[clap]-[clap]-I-O-U
[clap]-[clap]-I-O-U
[clap]-[clap]-I-O-U
I know them all by name, oh!

(Continue pattern.)

The vowels of the alphabet, I know their short sounds too, oh.
A-E-I-O-U (sing short vowel sound for each letter)
A-E-I-O-U
A-E-I-O-U
I know their short sounds too, oh.

	135. 
	Word Deletion


	Identify missing words

Identify missing words by placing a number of objects on the table and asking students to hide their eyes as you remove one or more of the objects. Students must identify which object(s) was(were) removed. This is a precursor to word deletion activities.

	136. 
	Word Deletion
	Compound Word Deletion Activity

Show two pictures representing the two parts of a compound word. Take one part away and ask what word is left. Give other compound words without pictures after students have successfully performed the task with the pictures.

	137. 
	Words
	Fill In the Blank

As you read a story, stop and allow students to “fill in the blank” for the next

word. When possible, mention that they supplied a word. If you’re reading a big

book, point to the words as you read and allow the students to “read” one of the

words occasionally. Ask, “what is the next word ?”

	138. 
	Rhyming
	Snap and Clap Rhymes 

Begin with a simple clap and snap rhythm. 

Get more complex as children move along in rhyming. 

Clap  Clap

Snap  fall

Clap  Clap

Snap  ball

Clap  Clap

Snap  hall

Clap  Clap

Snap  small

A variation is the "I say, You say" game:

I say fat.

You say _____.

I say red.

You say _____.



	139. 
	Rhyming


	Rhyming Word Sit Down 

Children walk around in a big circle taking one step each time a rhyming word is said by the teacher. 

When the teacher says a word that doesn't rhyme, the children sit down: 

she

tree

flea

spree

key

bee

sea

went



	140. 
	Rhyming


	Rhyming words in songs, poems, and big books 

As you do shared reading with the students, pause at the end of phrases and let the students supply the rhyming words. 

After you have read the poem together ask students to find the rhyming words. 

Generate other words that rhyme with these rhyming words.

	141. 
	Rhyming


	Silly Rhymes Big Book 

Use rimes (roots of word families) and rhyme charts around the classroom to create silly poems with the class. 

Write the one line rhyme with the whole class in big letters on large chart paper (Shared Writing). 

Read aloud several times. 

Use different voices. Have children sound and clap words. 

Have a child illustrate the rhyme. 

Repeat each week for another set of rhymes.

	142. 
	Syllables


	Syllable Clap 

Talk with children about why knowing about syllables can help them when they read and write. 

Ask them to clap with you as you say these words:

sunshine

vacation

delicious

dinner

astronaut

alphabet

communication

calendar

school

wonderful

merry-go-round

television



	143. 
	Syllables


	Syllable Count 

Have children clap for each syllable you say. 

Begin with two or three syllable words and build up to longer words with more syllables: 

airplane

air

plane

2 

table

ta

ble

2 

porcupine

por

cu

pine 

3 

communication

com

mun

i

cation 5



	144. 
	Beginning sounds
	Ask children riddles that require them to manipulate sounds in their heads. 

What rhymes with pig and starts with /d/?

dig

What rhymes with book and starts with /c/?

cook

What rhymes with sing and starts with /r/?

dig

What rhymes with dog and starts with /fr/?

frog



	145. 
	Beginning sounds
	Choose a song your students all know and substitute a consonant sound for the beginning of each word in the song. 

One song that works well is from "I've Been Working on the Railroad: (Yopp, 1992) 

"Fee-Fi-Fiddle-ee-I-Oh"

"Bee-Bi-Biddle-ee-I-Oh"

"Dee-Di-Diddle-ee-I-Oh"

"Hee-Hi-Hiddle-ee-I-Oh"



	146. 
	Beginning sounds
	A Song That Teaches Sound Isolation is Old Mac Donald Had a Farm (Yopp, 1992) 

In this song, children are asked to tell what sounds they hear at the beginning, middle, or end of words. 



	147. 
	Consonant Sounds
	You may use the same sound for each position (beginning, middle, and end) as you begin to work with a new sound and then mix them up as children learn more sounds. 

What's the sound that starts these words:

turtle, time, and teeth?

(Wait for a response from the children - /t/.)

/t/ is the sound that starts these words:

turtle, time, and teeth.

With a /t/, /t/, here and a /t/, /t/, there, 

Here a /t/, there a /t/, everywhere a /t/, /t/. 

/t/ is the sound that starts these words:

turtle, time, and teeth.

What is the sound in the middle of these words

beet and meal and read?

(Wait for a response from the children - /ee/.)

/ee/ is the sound in the middle of these words:

beet and meal and read.

With a /ee/, /ee/, here and a /ee/, /ee/, there, 

Here a /ee/, there a /ee/, everywhere a /ee/, /ee/. 

/ee/ is the sound in the middle of these words:

beet and meal and read.

What's the sound at the end of these words:

bed and seed and mad?

(Wait for a response from the children - /d/.)

/d/ is the sound at the end of these words:

bed and seed and mad.

With a /d/, /d/, here and a /d/, /d/, there, 

Here a /d/, there a /d/, everywhere a /d/, /d/. 

/d/ is the sound at the end of these words:

bed and seed and mad.



	148. 
	Consonant Blends


	Teaching Phonemic Blending - "I Say It Slowly, You Say It Fast" Game 

Teacher explains that she will say the sounds in a word slowly. 

Children take turns saying it fast. 

Example: Teacher says, "/k/-/a/-/t/

child says, "cat."

Example: Teacher says, "cow - boy"

child says, "cowboy."



	149. 
	
	Listening to sequences of sounds

From chapter 3: Listening games
Objective

To develop the memory and attentional abilities for thinking about sequences of sounds and the language for discussing them.

Materials needed

Objects that make interesting, distinctive sounds. Some examples follow:

banging on wall/table/lap
blowing
blowing a whistle
blowing nose
clapping
clicking with tongue
closing purse
coloring hard on paper
coughing
crumpling paper
cutting with a knife
cutting with scissors
dropping (various things)
drumming with fingers
eating an apple
folding paper
hammering
hopping
noisy chewing

opening window or drawer
pouring liquid
ringing a bell
rubbing hands together
scratching
sharpening a pencil
slamming a book
smashing crackers
snapping fingers
stamping
stirring with teaspoon
tearing paper
tiptoeing
turning on computer
walking
whistling
writing on board
writing with a pencil

Activity

In this game, the children are challenged first to identify single sounds and then to identify each one of a sequence of sounds. Both will be very important in the language games to come. The children are to cover their eyes with their hands while you make a familiar noise such as closing the door, sneezing, or playing a key on the piano. By listening carefully and without peeking, the children are to try to identify the noise.

Once the children have caught on to the game, make two noises, one after the other. Without peeking, the children are to guess the two sounds in sequence saying, "There were two sounds. First we heard a ____, and then we heard a ____."

After the children have become quite good with pairs of noises, produce a series of more than two for them to identify and report in sequence. Again, complete sentences should be encouraged.

Remember that, to give every child the opportunity to participate mentally in these games, it is important to discourage all children from calling out their answers until they are asked to do so. In addition, both to support full participation and to allow assessment of individual students, it is helpful to switch unpredictably between inviting a response from the whole group and from individual children of your designation.

Note: Because of the importance of the skill exercised through this game, invest special care in noting every child's progress and difficulties. Extra opportunities should be created to work with children who are having trouble with the concept of sequences or in expressing their responses.

Variations

· With the children's eyes closed, make a series of sounds. Then repeat the sequence, but omit one of the sounds. The children must identify the sound that has been omitted from the second sequence. 

· Invite the children to make sounds for their classmates to guess. 

· These games also offer good opportunities to review, exercise, and evaluate children's use of ordinal terms, such as first, second, third, middle, last. It is worth ensuring that every student gains comfortable, receptive, and expressive command of these terms. 
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